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 Module 6: Stereotypes and hate speech
The first part of this lesson plan deals with knowledge about stereotypes and MIL 
added value 

The second part of this lesson plan, the MILAB, deals with hands-on approach to 
teaching about stereotypes and hate speech

A few definitions (see glossary)

  Stereotypes
  Hate speech

Outline

PART I Knowledge building

 1. Stereotypes before digital world
 2. Stereotypes and hate speech in the digital world
 3. Characteristics 
 4. Opportunities and risks
 5. Learning objectives, competences and MIL added value
 6. Evaluation
 7. Training materials 

PART II MILAB

 1. Stage 1 activities 
 2. Stage 2 activities
 3. Stage 3 activities 
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PART I (4x45min sessions) 
1. Stereotypes before digital world (20 min)

Consider Mona Lisa… over time
What stereotypes does she evoke? Beauty? Fashion?

Figure 1. Mona Lisa through the years
Source: Mona Lisa through the years | MONA LISA | Funny memes…

pinterest.com/pin/401313016780630030

In small groups, imagine some “hateful comments”. 
Discuss them in class, choosing a student as “rapporteur” to note down the key points of discussion…
Are they justifiable? Has technology made stereotyping easier? Bullying and hate speech easier?
How can it be avoided or countered?

Teacher tip:
Stereotypes are often culturally situated, so you can choose other examples in your national context.
Try making several groups dealing with different stereotypes including gender, race, social represen-
tations they would be familiar with.
Meme banks are full of stereotypical images (see the meme of Pepe the Frog in LP 4, 
https://commons.wikimedia.org/wiki/Category:Pepe_the_Frog

2. Stereotypes in relation to the digital world (25 min)

  What’s new with stereotypes? 

Social media, as a mainstream cultural phenomenon, amplifies stereotypes and creates echo chambers on 
topics about women, minorities, migrants…
Anonymity and the urge for e-reputation and recognition (likes, comments, clicks…) may push for stereoty-
pical exaggerations.
Social media can foster hate speech and spread it virally.
The sharing contract on social media can amplify stereotyping: sharing images, creating emotional visuals, 
pushing comments that try to influence opinion…
Tracing online stereotypes can also show who has an interest in reinforcing them. 
Stereotyping can be signalled and can be exposed by producing counter-narratives.

Session 1:
45 min
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Ask students to find examples of online stereotypes they have noticed on their favourite social network or 
video game. 

Teacher tip:
Echo chambers is a term that describes an online situation in which people are exposed only to opi-
nions of one type, or opinions that are similar to their own because they stay in one specific commu-
nity. There can be echo chambers for anti-migrant policies, anti-feminist claims, … (and conversely, 
some are pro-migrant, pro-feminist).

3. Characteristics of stereotypes (25 min)

  Discussion: Characteristics of stereotypes according to you

  Representing power relationships and their biases between various societal 
groups (young vs old; women vs men; nationals vs migrants…)

  Fostering group cohesion, stressing the value of belonging to the in-group by 
contrast with the out-group (us vs them)

  Aims: reinforcing behaviours and values of inclusion/exclusion 
  Risks: exclusion, hate speech; lack of respect; exclusion and ostracism; 
  Under-representing groups or making them invisible in the public eye (minorities…) 
  Creating or reinforcing inequalities among groups in a given society (power relations)

  Formats and examples of stereotypes conveyed by image, text, sound (20 min)

  Videogames (us vs them, ultra-masculinity, ultra-femininity) 
  Videoclips (ultra-masculinity, ultra-femininity, violent situations…) 
  Micro-blogging (effect of short sentences on exaggeration of stereotypes)
  Videos online (influencers and reinforcement of “Lolita effect” for girls selling beauty products, i.e. 

young under-aged oversexualized girls addressing their peers, but gazed at by older people)
  Instagram, Snapchat visual stories (and their reliance on stereotypes)
  Discussion Forums (shaming and commenting on people’s looks, behaviour, ethnicity…)

Teacher tip:
Have students give specific examples of stereotypes for each format listed and maybe find some 
others non listed here to expand the exercise and stimulate their critical thinking.

4. Opportunities and risks of stereotypes? 

  Discussion: (15 min)

How do you use stereotypes? 
What’s your best/worst experience? 

Teacher tip:
Ask the students about the avatars they use in their videogames. How do they construct them? What 
accessories did they select? Avatars and their accessories are extremely “gendered”, often over-em-
phasizing force, sexiness, etc. 
Alternatively, if they don’t have an avatar, make them create one. And have them compare the results 
of their choices. Go to an avatar-making site and see how they go about choosing features such as 
hair, eyes, skin colour… https://avatarmaker.com/

Session 2:
45 min

Session 3:
45 min
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Resource:
Research shows that customizable avatars in non-gaming worlds (where users tend to choose freely) 
tend to show bias towards lighter skin colours and against darker skin colours (Lisa Nakamura. 
Cybertypes: Race, Ethnicity, and Identity on the Internet. Routledge, 2002).

  Opportunities and risks (15 min)

  Power of media and information in representing stereotypes, in reproducing 
them and viralizing them; conversely media can help combat stereotyping 
and help conflict resolution.

  Need for ethics when communicating so as not to hurt others and not be hurt 
in return.

Building Students’ critical thinking: AIR

• Types of stereotypes
• Groups targeed
• Motives
• Risks

ANALYSE

• Authors
• Links
• Networks

INTERPRET

• Signal
• Build counter-narratives  
to unravel stereotypes

REACT

Risk

Opportunities

Notions

• Alienating others
• Negative image
• Exclusion
• Hatred

• Belonging
• Positive image
• Sharing
• Dignity/respect

• In-group vs out-group
• E-reputation
• Relationships
• Values

Summary
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5. Focus on CRITICAL THINKING and COLLABORATION/CONFLICT 
RESOLUTION competences (7C) (15 min)

  Critical thinking: the competency which allows people to master digital media codes and to re-
flect on their navigation and participation online. The cognitive capacities needed for research and 
checking information and with the emotional understanding of situations in complex communication, 
such as information disorders. 

  Collaboration/Conflict resolution is linked with collaboration as it foster a healthy interaction 
with other people in online communities, via wikis, blogs, games and social media. It implies values 
and attitudes related to active collaboration and contribution as well as the tools for producing coun-
ter-narratives such as digital storytelling and online rebuttals.

See introduction and glossary
Source: Savoir*Devenir

  MIL competences break-down categories/indicators of critical thinking and collaboration/
conflict resolution competences

Students should be able to

Consumption

Comprehension Creativity

Citizenship Cross-cultural 
communication Collaboration & 

conflict(s) resolution

  MIL added Human Right value
  Dignity
  Freedom of expression
  Participation

Identify stereotypes in mass and social media 

Understand the way mass and social media create a balance of power between in groups (dominant) and out 
groups (minority)

Use critical thinking to recognise points of views of the various parties and their polarizing tendencies 

Find sources that provide objective information on different groups

Identify the sources that foster conflict between parties

Develop strategies for the prevention of hate speech (breaking stereotypes) 

Produce a counter-narrative for conflict resolution 

Critical Thinking
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6. Evaluation and feedback (45 min)

Essay: From Mona Lisa to Lara Croft, passing by Virginia Slims (see figure 2):  
Have women really come a long way?

Figure 2. “You’ve come a long way baby”
Source: https://www.pinterest.fr/pin/595952963176687456/

Teacher tip:
“You’ve come a long way baby” is the slogan of a famous cigarette advertising campaign (in the 
1970s and 1980s) it aimed to encourage young women and girls to smoke.

7. Training support materials  
(see additional section to Lesson Plans)

  References to other materials and resources
  Useful links for pedagogical animation
  Glossary
  Useful software for MIL integration in learning outcomes (online resources by country) 

https://docs.google.com/spreadsheets/d/10wxgYEe9O8GiSKo8kTjv8uQqpkOeHJp5_k0ytBcZsdU/edit?usp=sharing

Session 4:
45 min
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PART II. MILAB 
(4 x 45 min sessions, according to allotted schedule for MIL) 

MILAB activities are devised according to the three stages (1-beginning, 2-consoli-
dating and 3-deepening). The three stages are indicative: they can be followed as 
suggested below or used in a ‘plug-in’, modular approach depending upon the time 
allotted to MIL and/or the level of outcome desirable.

They involve several pedagogical activities including: workshops, role play, written 
exercises and games. They explore different media formats such as blogs, videos and web articles in order 
to build students’ critical thinking skills (AIR).

EXPLORING critical thinking and collaboration/conflict resolution competences
contribution to social media via tweet, post, story…

STAGE 1 (15-16): 
Understanding stereotypes 

  Visual literacy analysis 45 min

In small groups, look at various popular video games (Lara Croft, World of Warcraft…) 
How are women portrayed?? How are men portrayed? What about the image of “strangers” or “aliens”?

  Visual literacy analysis (continued) 2 x 45 min

With the whole class, look at which studio produces the images and stories behind the chosen video 
game. Look at controversies that have arisen on these production choices.

Write a collaborative piece for publication on a blog that promotes counter-narratives that fight ste-
reotypes.

Teacher tip:
You may want to introduce concepts such as “the male gaze” in Hollywood or local cinemato-
graphic productions, the lure of the “exotic gaze” and its visual effects.

  Evaluation and feedbacks 45 min 

Video clip analysis: Beyoncé and Jay-Z at the Louvre singing “Apes**t”
What is their message? How do they use the Mona Lisa painting?
What is their strategy for conflict resolution over stereotypes?

To go further
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STAGE 2 (16-17): 
Mastering hate speech

  Balancing dignity vs. freedom of expression 45 min

Discourse analysis: Present Article 1 (dignity) and Article 19 (freedom of expression) of the Universal 
Declaration of Human Rights (1948).
Are they compatible? Can everything be said, about anybody?
What does the law say in your country? What is the law applying to US-based social media?

Teacher tip:
Note that in the USA, social media are protected by the first Amendment of the Constitution. 
So every kind of expression (including racism, hate speech…) is allowed. This may clash with 
European legal interpretations, that sanction hate speech…

  Gaining respect 2 x 45 min

Internet search: consider the history and evolution of Smileys and Emoticons.
How did they move from few stereotypical Western figures to a very wide range of multicultural 
choices?
Who started the controversy? What do you think of the changes made? Are they effective in their “di-
versity” message?

Teacher tip:
You may want to make them discover an emoticon to create customized emoji afterwards to 
find out how digital tools may be limited and help reproduce stereotypes. 
Emoji creationtool available at: https://www.hongkiat.com/blog/create-custom-emoji-tools/

  Evaluation and feedbacks 45 min 

Look and listen to (censored) videos of stand-up comedians that tend to use hate speech.
Is their “artistic” freedom strong enough to counterbalance damages of “hate speech”? 
Is censorship the solution?

Teacher tip:
If showing censored images is too sensitive in your country you can choose less controversial 
material such as the official list of sanctions and fines given by your country’s media regulation 
organisation on the channels and websites they have declared as using inappropriate language 
or images.
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STAGE 3 (18-19): 
Building a sustainable conflict resolution strategy

  Creating a counter narrative 45 min

Analyse the following statement: “We have 1 million jobless people. We have 1 million migrants. If we 
send the migrants back to their country, the unemployment problem will be solved”. 
What do you think of the rhetoric used? How do you go about debunking this type of statement?

  Rebuttal strategy 45 min

  Doing research on statistics about unemployment, about migrants
  Checking data about migrants’ jobs and migrants’ inclusion
  Writing a piece on “core” facts about migrants and jobs in your country, with integrated rebuttal 

formulation 

  Publishing a counter narrative 45 min

  Surveying and comparing websites that could accept a piece on rebuttal of arguments regar-
ding migrants/unemployment

  Choosing a website and looking at editorial line
  Publishing the story 

Teacher tip:
To help you with formula for refutation and rebuttal: 
https://courses.lumenlearning.com/wm-writingskillslab/chapter/formula-for-refutation-and-rebuttal/

  Evaluation and feedbacks 45 min

Look at the story that was published at least one week later.
Are there comments, likes, engagements? What do the statistics show? How can some of the reactions 
be interpreted (or the lack thereof)? What type of answer/rebuttals can be prepared, if any?
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